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ABSTFACT - oy
k Career development education has many possible

definitions, but they all consider content, career development tasks,

~nd resnlts. Career development education has advantages for many

2{ifferent groups. It provides the student with motivation and a means -

+y sctf-actualization. Teachers gain a reason for teaching essential
pesic educational skills and concepts and another teaching '
methc’--learning by doing. This type of education benefits the school
by proeiding a cooperative atmosphere as vell as a basis for
educational accountability. Society benefits from career development:
aducation throngh a socialization process smoothing the transition .
from school to career. Nime operational principles must be kept in.
pind to achieve the goal of making each individual coespetent in -
developing and managing his career life. They involve organization,
flexibility, orientation, {ndividualization, content, school role,
and scope. The objectives, hature, and activities for career
developnei},education are established according to levels from

" elementary“through adult, Certain minimal elements must be included
in a typical program: orientation, exploration, interdisciplinary
aducation, career curricuium, outreach, short tera courses, placenment
and follov through, and guidance and counseling. (AG)
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This paper s based on the premise that career development
education is a broa. cning perspectjve of education at all levels. Fusing career
development into ail levels of the educational structure can make the
educational experience meaningful for an increasing number of students. A
fifth grade teacher participating in a current career, development project puts
it this way . . . “The career development program serves as an en.ichment
program for the advanced student, stimulates and creates new interest in
subject matter for the average student, arid provides enjoyment and a greater
destre to achieve for the slow learner.”’ e

A qusck survey ot ihe outcomes of educatnon for many youth

~ suggests that coesidering cafeer development education as a broadening )

perspective for all of education is not premature. Many youth, both high
school graduates and dropouts, are reaching the age to begin work and
finding themselves unable to enter and hoid basic entry-level mlas because
they do not possess these qualities.

Adequate and_realistic knowledge about available jobs

Career decision makifg and planfulness skiils

Job attitudes and industrial disciplines necessary for job success

Familiarity with tools, materials, processes and/or services of work

settings

Cognitive and manipulative skills necessary to perform jobs

Marland {(1970), Commissioner of Education, says that . .- half of."

our high schoo! students, a total of approximately 1,500,000 a year, are
being offered what amounts to irrelevant education. In pain and puzziement,
they’ toil at watered down algebra, they struggle to recollect the difference
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Lefween adies Gees and adverbs and they juggie in therr minds the atomie
wentht! of polassum in f'mmu”eue scienice.” Such o curriculum exchudes
A maltty Le Ihv'd of our muth even hetere hugh school graduation.
J"wv) wum pat L tarly some of the u).!wqe orented, have come to
ottt the ;m& (tan ethie of wark foe s own sake, while still others question
even the need {or work for any purpose in g technoloffital society. Some

have reached earty aiulthood without a reason for being. To find meaning
and adentity for me'\& lives, they participate in whatever movement s

cusrently popu!ar Othars have faded 10 acquire the self discipline and social
responsiveness nwvssary for maintaining an orderly society, and thetr vely
behavior serves to promote 3 state of chaos. :

All youth, as a part of growing up, are éntitled to experieace the
psychological meaning of work, to examine the benetit to society ot
diffecent forms of work, to test themselves in different work-activities and to
scaunre skitls necessary to enter their chosen occupation. Yet, an increasing
numbwr of youth are reaching early adulthood having been denied these
exgieriences. Because of the growing gap that exists between students’ schoot

experiences and the real world in which they must live, they are without the

competencies necessary to develop and manage their career lives. ° :
This gap cannot be bridged for these students until there is a national
commitment to the concept of career development education.
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What is career devetopmenf éducatoon? It 1s most definitely different
things to different people. .

To many vocational educators it is a new word for traditional
vocational education. .

To many general educators, it is that which does not include job skill
preparation, but instead it is career orientation at the secondary !evet and the
teaching of traditional subject matter in a career context.

' To many counselors it is i,cgger-day, an occupational hbrary, a'unit
on how to apply for a job.

To many industrial zts teachers it is what mdustnal arts is and
always has been.

To the career development theorist it is a body “of objectives and
content that must be organized into a curricuium that includes among qther
things the teaching of career decision making and career planfuiness.

To some career development is allowing students to have "handson
experiences in simulated or actual work settmgs

To others it is an interdisciplinary curricblum structure orgamzed
around a core of career oriented experiences.

Career development is all of these things--and much more. It is as
much as anything a new '‘set’”’ for education that emphasizes education for
earning a living as much as education for living. Career development
education can be defined in terms of content, career develonment tasks, and
results

.
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Career Development Task ' '

: (t.‘m 1 deveiopment uduuttun 15 dOSiQde to belp smdums accom
plish career deveiopment tasks of mgreasing levels of maturation. These tasks
reiate to occupational and educaetiondl adjustment, and job and educatiqpa!

.advancement. They depend unon and contribute to personal and social

growth. These tasks carry with them o set of behavioral expectations that
must be: mastered a¢ each age level 1f the student is to progress to the next

devélopmentdl phase. The broad behavioral expectations have been specitied -

by career development researchers and by developmental psychologists.

Content Defuution :
From the point of view ol content, career deve%opment education
includes several broad areas among thein self-understanding in relation to

- work activities. Just as. an elementary jtudent begins to picture himself as

beconung a better or worse student, for different purposes he should also
teen to picture himself as becoming a go.ad or bad warker. For €xample, at
the elementary level one student might describe himself as being more

capable with his hands. Just as he continues over a period of time tg make-

tiner ;udgments regarding his picture of himself as a student, he should also
define and discriminate in gréater detail his self characteristics relating to
work A secondary student might picture himself as better at problem
solving assignments than at rote learning. .He Shou!d also begm 12 picture
himseif as a person who likes for example to work creatively on his own,
with his hands. To continue to clarify his self-characteristics in terms of the
world of work, the student needs experiences that will allow him to discover
his career self. _

Another career development content area is the occupational,

_ educational, and business-labor-industrial relations facet of our society,

Uniless the individual has an understanding of the work_environment and of

those institutions that relate to it, he will certainly be hmst@d in his ability te .

shape his career life,

In terms of occupations the individual needs knowledge about such
thuings as (a). the several occupational classification systems and how
occupations differ; (b} the major trends in the changing occupational
structure, particularly entry leve! jobs: (c) the geographical locations of
certain jobs; {d) the changing attitudes toward work in our society; {e) the
reasons why people work; () the impact of technology and national policies
on occupational growth and structure; {g) the life style of different' workers;
and th) the psychological and physical characteristics of different work
settings.
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In terms of educationg pportunities the stirdent needs knowledge
of such things as (a) the rew.ionship between. different subject matter
disciplines and a vdariety of jobs; (b) the different courses offered in the
secondary school; {c) the kinds of post-secondary education offered and their
purposes; (d). the jobs obtained and problems enpequritered by former
students; {e) the procedures and requirements toi unruﬁmg in different in
stitutions N dafferent curniculum areas and n avml«fble apprenticeship

programs.

In terms of business labor industral relaho:.s the individual needs
knowiedge of such things as (a)-the operation of Iabor unions; (b) the social
security - gystem; (c) the collective bargaming system; (d) the personal
practices of business and industrv; and (e) the operations of labor markets.

Career decision making and planning 1s another career development
corteet aren Decsion making s a logqical nrocess for arniving at one of the
o sqrnfieant cates decsions that the indwiduat must make. Students

Wb tacght deceson making skoatls as they tele to careers. They must be
i taoanaty o0t e probiem solving techiigues wethin @ career context,
boost g stidens mst rocsgeaze the need o imaking a aecssion andlbe able to
the by the particular decision 1o be made; second, he must be abie to use an

areay o resourees in determing the range ot alterndtives, third, he st

onenys e deatabsiaty and prohatihity of the atternatives as they relate to-

hupsel and s eavironment: fourth, he must choose i terms of the present
andd the tuture as he perceves them, The career decision making process
i ames the megrator between the ndnadual’s career self conecept at a given
tipe 3o the environmentd! demands and options at that time. 1t s
Sryar tae Rt st onts dovenyy i reasing skalls and etfectiveness m decision
P "'!xj -
chan ot rroanh o ancindhvidaal 1o armive gt Jcarver dee, 1501, 11 s Oof
et et b deseion slatos and makos the COMITIITMENT NeCuUssivy
bt et tateot of that decisot.

Deomans Doy s o priness tor makag chosces signiticant to career
drvrioninent Flartadness gt orentatos towand and use of planning arxd
reatagernent skl far assessing and redirecting proyress in career develop:
ment in pursuing career development objectives, the student shouid apply
Leftarn modern management skills, wcluding dentification of tasks to be
mastered 1 arniving ot the desiredd objective, establishing a schedule;
neginning the plan, continually evaluating his progress, and making nP{;emrv

mudmc,dmm i1 both pldans dnd ohjectives,

8 .
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Overall Results

Career development education can be defmed in terms of overall
desired results. 1t is not just helping an individual make a specific decision to
enter a vocational program. Nor is it just teaching career decision making
skills. It is more than acquiring self-understanding in terms of the world of
work. Nor is,it just enabling the individual to acquire the skills and attitudes
necessary to enter a job. Neither is it limited to just helping the individual to
hecome proficient in making a continual series of choices.

Rather, career development education is ail of these, plus heiping the

individual to dwelop the skills, abilities, and attitudes necessary to progross

continually in shaping his own destiny in terms of his career purposes and
accomplishments. The ultimate aim is to heip -each  individual achieve
seif-determiney career objectives and in such a way as to influence the nature

of future opmavmhhhmﬂmmmlyhavmmadaptte ‘outinely

presented axternal pressures.

b



‘Are the Advantages

of c;nar Development

Education?

: Career de elopment education has the potential for creating a new

. attitude that can make the educational institution viable to all people,

indirectly, up to now education has been a kind of career development

sducation tor those who plan to go into the managerial or protessional

o apatiote, howevet ot has cot been that for all. For many youth today,

pducation 1s somethmng that s tolerated rather than pursued for a purpose.

The concept of career development education should be examined for its
possible advantages to the student, teacher, school, and society. .

Career Developmen? and the Student
To the student, career development educanon offers the chance to
‘ . hecome an active and purposeful participant in his educational development.
it provides him with a reason for learning. The remarks of an eleventh grade
student, enrolled in an interdisciplinary. educational program in which his
math, science, and English had been correfated with activities in the

vliectronics labouratory, ilustrate this point. He exptained that his attitudes .

and grades had changed because the new program enabled him to see why he
should acquire essential academic skills of math, science, and communica-
tion. A disadvantaged student enrolled in a Coordinated Vocational
Academic Education Program said he liked the CVAE program because he
¢ could see how his studies were preparing him for the future, rather than
' forcing him to mark time in unnecessary courses that we: e preparing him for
nothing. Career development education causes the stugent to begin to think
of the future. For example, a seventh grade student participating tn a junior

O " 10
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high exploratory program said that for the first time he could see how
certain courses mn high school could help him be what he wanted to be.' .
Through the variety of learning activities made possible by career develop
ment education, students can gain greater respect for themseives and others.
For example, a third yrade teacher notes that a student who had never
achieved very well in schoo! became known as the best person with
‘hammer and saw. She said that as a result of the career development program
this particular student’s attitude and status in the class had improved. Career
_development education can make education a part of life racher than
something separate from life.

.

Career Development and the Teacher - .

To the teacher in any discipline or at any level, career development
edacation provides a reason for teaching essential basic.educational skills and
concepts. In one first grade career development project, students built and’ -
operated a post office within the classroom. Before a student could sort the
mail and deliver it according t0 room numbers, he had to learn numerals.

The teacher reports that even the slow learners were motivated to learn the
numerals because they wanted to participate. Over the years this writer has
observed the shock ©n the faces of secondary math teachers who, when
visiting post secondary vocational-technical schools, fing that some of their
former math studenty on whom they had given uf arfble to easily explain
electronic theory thrgugh the use of algebraic equatfges: They were the same
andividuals being taught the same concepts and skills, but in this instance the
ideas were being pfesented as tools for use within ‘the context of the
student’s electronic career area. Students who have a reason for learning are
motivated to learn, and motivation is stimulated through careet development
education. . ‘

In addition, career development education offers to the teachers
another mathod of tedching—-learning by doing as opposed to fearning
vicaniousty . Through participation in concrete work activities either for the
nurpose of awareness, exploration, or job skill preparation, the student has
ah experience to which other school learning can be related. A second grade '
teacher tells about one student from a very poor family who was unable 10
read While participating in a construction project he dictated the toliowing
stoty for the teacher to write and have him read back. “‘My hammer is strong
anet Jots of tun We bang it on woad but stay away from the kids. Sometimes -

Ric f 11 -
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N the mads go i straight, but most of the time they domd., Miss - don't |
: - mundd. The teacher says the oy would read the woids he hdd ictated and
) ‘ wWons st exCrted over by abnlity that he wanted 1o reteadt 1hem-wervddv

At the hugh school jeved. .u.adcmsc concepts can be mtegratad into a
career curriculum in tha teaching of job skills. For ex, agpte. a science unit on
phyw,m- nroperties and  changes couid be L\)Hf‘kﬂl‘d wiih areas such ds
n_..s‘{)my Plusnbing, pamnting. and (arpen'w 1o make up a construction
Ccareer cutnicuinm. Possible ledmmq activities tor correlation would include

these. . .

. Have students determimg the absorption gu. wtwq of various types of
{Hasiy y sndh'r ials,

. Have them test the %treng'!h of different ptpv; stchn as copper, plastic,
Juafvattizedd Gast ron, amd tube pipes,

Have sludents locate expansion qmd contron josnts 1 the school
<. bty atd determine they vary Yrom winter 1o summer due to
(1 SRR TR IR LN ] \

!
H

_ Such an approach 1o learming would enable o student 1o fearn
: ‘ abstract corepts, to appreciate  ahstract *formulations, amdd o deyelop
abstract thought processes by appl- ng concepts in solving physical problems
related 1o his cdreer qoal.
Career Development and the School ‘

Career devvlopment education helps creatyy a school chimate in
wh ch the statf takes ‘equal interest and pride in aqsastmg each student in
shaping his career life. 1n addition, a new buasis for eddcational accountability
results  trom mplementation of career development éducation. Public
education could be held accountable for insuring that each individual
chooses, prepares, ehters, and prograsses in activities furthering his career
fife. Schools would have a new reason for being—-not only to heip the
individual make the initial entrance into the world of work, but to progress
i1 his career. The school would have a new basis for assessing its success with
every student, for learming would be for purposes other than just academic
dchievement valued only in the school (Venn, 1970). It wouki become a
continuing educational center for adults. The school would be forced to
keep abreast of the economic and technological changes occurring in the

u
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world of work. It would truly bring the school into the mainstream of-

society~ a must f public edycagion is to regain_the confidence of the
masses, s A

Career Development and Socoety . -
'« - Career development education offers a socialization process through
which individuals can move and progress from cthilkdhood through a ‘career.

Séparation of youth from work as a part of growing up, elimination of the’
. family as an economic unit, increased opportunities and the complexity of

today’s society have made traditional approaches obsolete. Career develop-

. ment education wauld help to realize the American dream of educational

opportunities to aid individuals in realizing their potential. it would allow

each individual to develop a self-identity as a voorker in a work centered -

society. This- socialization process could enable individuals to find new
meaningfulness in the changing nature of work and to cope with the
continued social and psychological changes of the work setting. It could help
retdin a society of both producers and consumers rather than a society of
more ;-\md more consumers. ‘

- 13
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. o Operational Principles for Career

Development Education?

——————

The pomaty quai 0of career development education is to make edch
nehvidugl competent in developing. and ‘managing his career life. The
fuitowing tme'mteunu%_ principles are essential to the attaimment of this goal,

Principle 1: Carver development education must be sequentially
organized' fron kindergarten through postsecondary and adult education ,
Rescarch substantiates that career development tasks are not mastered singly
i dhscrete order at a given.pont i time. For example, career “choice” is a
process that occurs throughout life, Al career developmert tasks are !
mastered during a period of several years, the accomplishment of one task - e
overlapping the partial futfilimeist of others. Because career development )
bé'gins in the early childhood years and-continues throughout one’s working .
hfe, 11 must be compnsed of increasingly varied objectives and instructional
activities that ,;ccw from.kindergarten through post secondary grades. The
program should be general and broad in the beginning and should become
more Concentrawd in the later grades. Such a program requires interfacing
curridulum exnenences from each educational level to the next.

Principle 2: Career development education 'must be organized ..;-an
integrated structyre within the educational program. Never. should 1t be i .
regarded just as’an add on course or unit myotv.ng only selected teachers.
Examples and problems drawn from a cross section of the worid of work
shou!d be incorporated into all phases .of the curriculum. Career develop-
ment activities'must bé organized as a nucleus around which the elements of
general und academic education, guidance and counseling, and commanity
resources would revolve. General and academic courses would include

t Are Some -

e
i 1

o

14 - o ‘ N | ‘_:.



4

0 esremmmne |

aprlation af the general and acadenue aspects of the school cutrculum
Wi 'h\t e career developiment experienees ©

Prnciple 3: To meet the needs of all studedts, career dc'wk)pnwnt
<o d10n must be texible enocugh to allow esch student at each educational
level o ,\‘nu Chones trom: the broadest base of knowledae: 1o hive acesss to

G erTicn af career curnicuitm experierces (o be free to move from one

careett cort gt oo qnother d 1o acquire preparation tor the nevt
baa .
IS TR LRI WY I«-\,,--, To deny any ingividual the opportunity ot each edo

ot ey 1o learn about and’ prepare “T" career and educstion.«d upton”

s pereeive e gceessibilidy 1o himos o restnict ins wdividual freedom

v bradiyg b tuture. LdHHUY he assumed that a chosce made Jt ”“/

wiontat, atal ur post secdndary fevel i the fing! chowce, A student must
B tiee teosgom 1o move from one garect cutrseulum dared 1o another i he
e e s muade g wromgg chowe : ‘

?n phhton the ainduadeat’s foutare freedom will be determined by
the aitions gpened o han gt the end ot togh schooe, High schoo! education
:t.'.n.vm“r';tw consufered termnal, The secondary career curricuium must
Droviede the student with skells necessary for entering a job as well as
frepiat alion for posy secondary education. :

Pn_nc:pte 4: Career development education is student centerert rather
than manpower centered. 1t should not be seen as a miming operation strictly
concerned with the selection of certamn tiatents for the purpose of meeting
part ool nnanpoyeer needs, but rather as a farming dppfﬂd(h in which ol
indrnttuats are pravided waitlt OppOTtuintes 1o g ow and devekm it the
Di ey teference pomnts become the needs of business and mdustry then

Cthe tegteqy becomes one of selecting individuals to meet wentified needs

.f an the other hand. the priumaty reference point 1s the needs of students,

mw the strategy becomes one of pmwqu the educational services necessary
for the igdaoduul to chart hius-own career life. Under such 3 strategy the com

nitment 1s to develop the uniqueness and potential of each studem no matter
whore the devetopment of hfgpotentfa! might lead.

Principle 5: Cureer  development programs must consider the

wrdwidual’s readiness level for career development. This will necessitate

detwrmgog what students have already learned or experienced and the
girer g deyei of their intellecttial “social, emotional, and vocational maturity .

. 15
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The range of indwiduadl differences will require a variety of career
development learning experiences that can be related to individual needs and
capacities. It will also require that the program be flexible enough at each
level to start with each individual’s level of accomplishment.

Principle 8: Career development education includes job skill prepara- -

gion. The central purpose must be to enable each individual to assurne the
habits, knowledges, artittdes, problem solving judgment and manipulative
skills necessary for occupational.entrance and progress. To fail in this aim
would be 2o have no career development education program.

Principle 7: Career development education must not be limited, to
“the traditional concepts of “awareness,” "‘orientation,” ‘“‘exploration;’ etc.,
as they relate to work, but must include awarenass, orientation, exploration,
and progressive practice in developing the career aspects of self (Pritchard,
1971) - The development of the individual's career self will require that at
vach educational level he be atlowed to experience miniature work tasks in
an environment approximating the work setting. These experiences must be
followed with appropriate”fesedback to give the student the understanding
and vocabulary he will need to clearly c'efine his career self. It is vital that
the feedback allow the student to analyze his experiences rather than have
them analyzed by someone else.
' Principle 8: In career development education the school bas the
responsibiiity for assisting the indi)'ﬁdual in_entering, adjusting, and pro
gressing in & job. This concept goes beyond the traditional approach of job
placement and follow up. It makes the school responsible for the individual
until he ts placed in a job, until he has adjusted to a job, and until he has at
least obtained a one-step advancement in that job either in the form of a
salary increase, a step up the ladder, or some other alternate form of
-advancement. This concept requires personal monitoring and follow through
of each student by the school and communication with his employers.

Principle 9: Career development education must provide at all levels
an opportunity for the student to participate in concrete learning activities
that closely approximate a variety of work roles, work settings, and other
life experiences reflecting the career life. Such experiences go far beyond the
traditional psinted materials, audio-visual aids, career days, and speakers on
which we have tended to rely for the career development of the individual.
Such. experiences aliow the student to experience the work environment
only in second hand ways. Placing emphasis on ""hands-on-activities’” will
provide the student with a new basis for understanding and expressing his
career seif. - -—

\
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for Carcer Development Education?

Untyl the pass.age of the exemplary section of the 1968 Vocational
Education Amendments, little had been done to design a déveiopmental and
aitegrated model for career development education. The. current surge of
mterest is resulting in the fragmented efforts of the past being organized into
4 seqquential program. The models that have emerged are far from adequate,
but this section’represents one attempt to specify possible objectives, nature,
and activities for carper. development education at each educational level.
information i this séction has been related. to presumed vocational
development readmess stages that are drawn from vocatsonal deve!opmem

theary {Tennyson, Super; Hdv:qhurst)

[} ‘-

Elementary
At the elementary school tevel career development education should

resit!t 1n the student’'s demonstrating a j,ositive attitude toward work, school,
and self as a present and future worker. To accomplish this outcome, career
development activities would be fused into the existing curricufum. iIn
perforiring the career tasks, pupils would apply basic skills in mathematics,
social science and communication. Their activities would be sequential in

v 17
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nature, moving from tamiliarization with the kinds ot occupations found in
their” immediate home environment to those in the school and in the.
immediate and broader community. Agtivities would include participation in
miniature work experiences, abservation of workers, and a range of vicarious
experienees  suivcted 1o represent 3 Cross” segtubn u! the occupational .
spectrum.  More spectfic objectives toward which career development
programs should ‘be directed dre expressed in desired student behavior as’
follows.

Studént will )

1. identify occupations in the cqmmunity:

2. develop identitication with workers in various occupations;
‘ 3. apply basic educational, manipulative and cognitive skills in
performing simulated work activities of a creative, organiza-
. vonal, and operative nature;

4. recognize work, activities they like and perform best, that give
them the greatest satisfaction; identify occupations in which the .
performance of similar activities would be required;

5. describe selected self characteristics and environmental factors
that can have impact upon an individual’s future; identify ways .
in, which others have minimized negative and maximized
positive factors;

6. adentty factors that influence the work environment and
describe the nature of the influence, '

7 fearn to get atong and work with peers,
8. comnlete tasks assigned;
9. develop respect for .aH tévets of work.
Junior High .
The career development program at this level should resuit in the

student’s stating a preference for am occupational cluster for either entry
tevel job skill preparation or for further exploration. To accomplish this a :

ERIC * - 18
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three year curriculuf is proposed. First year students would receive
orientation 'in several occupational categories classified according to the
work preferences of different personality types ‘(Holland, 1966). Students
would be placed in business and industrial and agricultural settings in the
tocal community to observe workers and work processss.
During the second year, students could elect to explore several
occupational families by enrolting in mini-provocational exploratomeouues '
six to nine weeks in length. In these courses they vould perform simple tasks
in a simulated work environment where they wouid be permmed to work
with the tools, matenals processes and. products appropriate to a given

work setting.

During the third year, students would be allowed to select a single
occupational family for in depth, hands-on experiences in performing
organizational, creative, operative, maintenance, and motivational tasks. -
Curing all three years of jumor high school the students would apply basic
acddemic “skills in sofvmg problems and pprformmg activities representanve
ot 4 cross section of occupational areas. \ .

After each concrete experience  of observing work first hand or
purticipating 0 a ssmulated work rofe, students would -be guided through
group quidance and individual counseling experiences in looking at their
experiences in terms of these kinds of questions. How did | feel about mysetf
while | was involved in the work role? What are other jobs in our society that
might provide similar satisfaction? What are the ‘different decisions one
would have to make to enter this kind of work? What kind of schoolmg and
non school experiences would prepare me for it? .

More specific objectives toward which the career devetopment
prbgrdm should be directed are expressed in desired student bshawor as
follows.

a

Student 'will ‘- f
t
1 - descnbe and &f ferentiate his self charactenst:cs as they are
related to course gefection and broad occupatfonal areas;

2. differentiate amqng the several broad occupattonat areas and
.the groupings wathin them by considering nature of work,
future inmact of 'tachnoiogy government, etc., future growth,
setf charac‘tenstncs antrmhers .
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skills or prepare for further education. In each career curriculum students .
would participate in learning activities to learn the cognitive, manipulative,

and attitudinal skills-required in severai of the occupations making up the

career, curriculum cluster. Each career curriculum would be arranged so that

students coulkd be preparing for jobs requiring varying degrees of skills, More

specifically, objectives toward which the career development program should

be directed are expressed in desired student behavior as follows.

-
z

Students will

1. differentiate among the major occupations-that make up &
“broad occupational area in terms of the amount.and type of
education needed for entrance; the content, tools, setting,
products or services of the occupations; their value to society;
their ability to provide him with the life style he desires; to
what extent they can satisfy his interests and values; and in
what Wdys they do and do not seem appropriate for him;

2 htferentiate between the different post secondary educational

avenues available in terms of- the accessibility of each to him

and the potential of each to help him achieve his career

objectives and lifestyle; decide on a post secondary institution;

3. describe his self characteristics in greater detail and describe
why a certain tentative occupational.and educational choice is
more appropriate for him; ¢

4. apply. deciston making process i arriving at a tentative career
. goal and in executing plans to achieve a desired goal,

5.  tentatively select a career curriculum and-acquire an entry level
o job skill and/or use career curriculum as base for continuous
exploration activity; -
- | : /
6. develop more specific plans for implementing his vocational
preference;
. . -
7. execute plans by taking appropridte course work and job
experience; - !

: <1
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8. become involved in'a meaningfui and purposeful manner with
work and work related activities in a bryad occupational.area;
9. differentiate among major companies With- which he might
begin work in terms of location, personnel policies, promotlonal
_policies, retirement, labor and management relationship, future
growth possibilitiesg opportunities for continued education.
'size of company, conﬁhumty mindedness of tﬁq bompany. etc.
: ?‘r Nd‘
Y
Vo
Post-secondary
At this level career devempment education should result in the

‘individual’s preparing for and satisfactorily entering a chosen occupation. To

accomplish this objective it is suggested that students have access to
comprehensive post-secondary career eddcation programs. The student
desirjng entrance into a high level technical and skilled occupation would
need access to two year post-sacondary curriculum. Students planning to
enter some skilled or singte skilled occupations would need.access to shorter
programs. The emphasis in post-secondary career education must be on
flexibility in serving students ‘at ‘the time they need help and not when it is
convenient for the institution. More specifically, the objectives for the career
development program at this level-are stated below. :

Student will

1. consider sélf-characterisiies in choosing the type of post-

. secondary institution to enter and in making a choice of
program to pursue within the chosen institution;

2. select a post-secondary institution and curriculym that will
enable him to smp!ement his career obgectwes,',; '

3. select the occupational field and level he plans to enter, obtain
necessary competencies, apd enter chosen field;

4. consider the different work settings that would ailow him to
implement career objectives and select the ones that seem most
appropriate for him;

[

5. involve himself with work and work refated activities in_ his._, .

chosen field.

. )

v




Adult . :
. Career development education at the adult level should result in the

indwviddual’s continuously planning and directing his career life. To accom-.

phish this it s proposed that adults have access to career development
education that (a) is comprehensive enough to meet the needs of each aduit;
{b) 1s tlexible in terms of time, setting, learning activities, length of courses;

(c) is equally accessible to al! adults: (d) incfiudes assistance in job .

adjustment, career planning, learning how to focate a job, and providing job
information on g nationwide scale; (e) offers incentive to adults in the lower
one fourth of the income distribution for pursuing adult career development
educavion; (f) includes career courses designed to upgmde update, or
prepare the adult for a new occupational field; ana (g) provides career
guidance, counseling, and plarement services.

More specific objectives toward which the career development
program should be dnected are stated below.

Adult wall

1. involve himself in activities in order to remain up to date in his
occupational field;

2. identify career ladders within his occupation and take steps
necessary to move up the job ladder;

3. if displaced by either his own initiative or other factors, will

obtain information on options avaitable and appraise them in

terms of seif and environmental factors; will decide on and

implement action that seems most appmpnate for contmumg

his career life;

4. continuously appraise short and long range career goals in terms
of both self and environmental factors and adjust his efforts
according to revisions in his career goals.

. m
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g o . hat Are the Elements
of a Career Developmaental

. | Education Program?

\ |

Discussion of career development education programs usually focuses

“upon only a few of the elements needed to implement a career development

education program in kindergarten through post secorntdary and adult life. No
one knows for sure all of the elements that will be“essential in providing
experiences necessary for each individual to acquire the competencies to
shape and direct his career life. It is believed that these elements would
include as a minimum those discussed here. The operational definition, need,
objective, and implementation procedure—s discussed for each element of a
cdreer development program. ' .

it should be noted that certain elements are necessary at all levels of
education even though- their -objectives,’ activities and implementation
procedures may, change. Chart one indicates the educational level at which
each element i%, necessary. Aithough most of the elements imply a
programmatic apgroach, . these can be combined at ditferent levels into
broader program structures. Chart two relates elements, possible program:
matic structure, and staff to be invoived, r N

1. Orientation - Orientation is desighed to-assist individuals to
learn about their self characteristics and environment in terms of a career set.
Neither youth nor,adqlts can select an occupation they know nothing about

i
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any more than they can return from a place where they have never been. As
a part ofigrowing up, youth néeds contacts with a variety of occupationat
groups and levels with which they might identify. Without these contacts,
they cannot even visualize themselves in certain occupational- roles.. The
unemployed adun who lacks information about job openings in anothe.

geographical area is not free to consider the option of moving. Just as fack of

knowledge of available occupation options limits the individual’s freedom to
choose,”so does lack of awareness about his abilities and aptitudes.
Orientation can occur at all educational levels. Activities to promote self and

career orientation can be irtegrated into gach subject matter area. Such an

approach enables the student to see 4 relationship between the subject
matter discipline and-the world of work. Also, specialized career orientation
courses Jare often made available at the junior high, secondary,
post secondary, ant adult levels.

2 Exploratcon — Exploration allows mdwcduats to consc;ously.

p-'m*tmh the context of either simulated or direct work environment

- dctivilies and 10 examine that experience in terms.of clarifying or modifying

the career self concept. Because of lack of contact with the work worid,

_'mavy students are unat'lé to accurately anabpze themselves in terms.of

purticular work activities and settings. Students need an opportunity 10 test
themselves out through “hands- Onexpenences“ in-simulated or direct work
settings it they are to know themselves,in &aredr terms. For hands-on-
experiences to be exploratory they m'iw be followed by stfuctured
gxperiences to aid the individual in mterpretmg the meamng the expenence
has for hum. ‘. -

Exploration should occur at each level Qg_g_dycation. At a" levels

exploratory activities can be integrated through activities that allow studénts .
to apply the concepts and skills of different subject matter disciptines.in the

performance of a varidty of work activities from a cross section of
occupations. Also, exploratory activities can be taught through specnahzed

COurses. added 10 the curriculum. Teachers of such exploratery courses will

neerd specialized tramning beyond a trad:t:ona! vocauonat or work experience
background. : re ' : :

- 3--dmterdisciplinary . Educatmn - !merdéscipnnary education s
defined as a proless of unifying the natural relationship "betweerdPthe
scademic and career curriculum so that selected concepts and skills of

‘general and acadenmic coursés are required through career oriented activities,
- problems, and tagks. There are many students who fack the necessary

motvation for parsuing pute acaderic subject matter content, in addition,

f
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there are those students who can learn essential abstract understandings
more effectWe!y if they are allowed 0 do 5o in a method ot learniny by
doirig. The objectives of the interdisciplinary program would be first to help
students see a need and reason for acquirithg academic skills in order to reach
their career gnaly, and second, to help students acquire basic academic skills
thwough direct apphcatibn of these skills in concrete, career oriented
activities. The interdisciplinary approach at the jumor high level and above
could be accomplished through a horizontal curriculum structure. To
accnmplish this, an interdisciphinary team of math, sciciice, Fnglish, social

- science, and exploratory or preparatory career teachers would need to meet
reqularly to plan learning experiences organized around career activities.

tmplementation of the program may require some form of modified
differentiated staffing in which one member of the team is made team
leader. At the elementary level a world of work curriculum could become
the core around which basic education skills are correlated for a portion of

the time. In addition, an interdisciplinary approach can be accomplished .

when any teacher attempts to tuse into his particular subject matter career
oriented problems and activities to wh:ch students must apply the concepts
and skills of the subject matter discipline in order to sulve.

Chart 3 - CAREER CLUSTER CURRICULUM
SECONDARY LEVEL — METAL WORKING OCCUPATIONS®

10th, 11th or 10th, 11th or
12th grade 12th grade . 12th grade
Metal 2 hours (3q) 2 hours {3q) QOutside work
Laboratory _ experience,
' in-depth skilt
Metal preparation,
English 1 hour (2g) 1 hour {2q) advance
. placeiment,
Metal _ post-sscondary
‘Math 1 hour (2g) 1 hour (2q} education
Metal . ‘
Science 1 hour {2q, 1 hour (2q)
Metal .
Social Studies 1 hour {2g) 1 hour {1g}
Carear Planning 1 hour (1g) i 1 hour {1q} 1 hoa.n {1q) option
q - quarter

.|
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4. Career Curriculum —~ A career curricuium is one designed to
dovetasi academic and career subjects into a natural relationship that
provides the student with those manipulative, attitudinal,” and mental
preparation skills necessary to enter and maintain employment within a
specific occupation or occupational field (Drapcr, 1967). Job preparation for
all students must be one of the primary outcomes of education, Al students
_at the secondary level would be enrolied in a career curriculum. The length
of enroliment would depend upon the student’s needs and objectives. The
objective of the career .curriculum at the secondary level would be (a) to
provide continued exploration; (b) to prepare students for enroliment in
post secondary ‘education leading toward their ultimate career objectives;
and (c) to prepare students for immediate entrance into employment upon
leaving school. At the post-secondary level, the objectives of the career
cutriculum would be to prepare students for their selected career field.

The primary difference between the secondary and post-secondary
career curricutlum would be that at the secondary level students would be
enrolied in bioad career clusters such as paramedical, construction, trans
portation, foods, electro-mechanical, metals, and sales occupations. At the
post-secondary level the career curriculum would focus more narrowly on
such careers as practical nurse, food service manager, appliance repairman,
‘carpenter, construction supervisor, automotive mechanic, automotive techni-
cian, mechanical technician. It is important that there be an interface
between the secondary and post-secondary career curriculum to promote:
articulation and a minimum of duplication. Articulation can be achieved by
the establishment of early and advanced placement into post-secondary
programs. : '

The career curriculum, as illustrated in chart three, would be
composed of a grouping of courses including those that focus upon the
-teaching of specific job preparation skills related to the career area as well as
the teaching of math, science, communication skills, and social science in
terms of the context of the career area. Organizing the curriculum on a-
quarter basis would make it possible for students to spend two-thirds of their
time for two years in the career curriculum cluster. Students could enter the
career curriculum at the tenth, eleventh, or twelfth grade level, Point of
"entrance would be determined by student need. Student’s level of focus
within the career area--whether at a skill, technical, or professional
level -would determine to a large extent his mix of courses within the career
area and the leve! at which they are taught. It is feasible that up to 60 to 70
percent uf the student’s time could be spent within the carcer curriculum

. 29
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durir’xg qrideé en, eleven, and twelve d'epending upon his cdreer goal.

5, Intensive Shortterm Specialized Courses - intensive
short term specialized training course is one i which a student is

- prepared tor employment in 4 single skilled occupation over a period of less

than a year There are individuals who because of their needs, urcumstanres
or charactersstics are unable to set a long term goal and complete a one or
two year occupational program at the post-seconddry level There are
individuals at the secondary level who either have or plan to drop out of
school and who have ot received sutficient preparation to obtain and hold
employment. It would be the objective of this program to completely
modify the regular program and offer these students on an individualized
basis an opportunity 1o acquire job skill preparation in a single skill
occupation in which there is employment demand. The procedure for
implementing this program would be to utilize existing job preparatory
teachers, cooperative teachers, or a specialized teacher. Regular teachers at
the secondary level would handle such students.individually. in addition, the
counselor would be assigned the responssbmty of coordinating and monitor-
1ng students’ progress in such a program.

6. Outreach — Outreach is the function of reaching through
personal contact unemployed youth and aduits for the purpose of re-
turning them to either’ an appropriate learning situation or to part-time
training and related employment. Many out-of-school youths and adults have .
become so discouraged by society that they are not likely to seek additional
educaticn ou their own. Such individuals, in order-to consider education,
must be aggressively sought out and convinced by example that education
can be a relevant and positive experience. Outreach is a function that occurs
at the secondary, post-secondary, and aduit levels. At the secondary level
someone should be assigned as the outreach counselor and held accountable -
for making personal contact with each school dropout. At the’
post-secondary and adult levels, the outreach counselor wouki-have the
responsibility nf makiny either personal contact or indirect contacts through
an array of public and private social agencies for the purpose ot enrolling
those individuals who do not enroll through normal channels. Part of the
function and authority of the outreach counselor must include working with
the instructional staff in designing a curriculum appropriate for each student.
To return such individuals to the same curricutum in which they have faiied
would be useless.

7. Job Placement and Follow Through — Job placement and follow
through are the functions of assisting youth and adults to enter, to adjust,

L 30




,
L

ook

BEST COPY AVAILABLE

and to sausfactonly progress in a job. Many youth and adults lack necessary -
job seekmg and adjusting skills. To pronswote the idea of upward mobmty is

to help the individual obtain the human satisfaction and sense of purpose
which he canrot find without reasonable opportunities to advance to
posét{ons of greater responsibility, status, and salary. Job placement and
follow through would occur at any level of education at which the student
exits from the school for entrance into work. The objective of the job

i ~e.acement and follow through program would be to help students obtain

%ﬁ tome jobs in order to remain in school; to assist each individual upon
leaving school in obtaining a full-time job that is the most appropriate for
him and to provide personal monitoring until each student has received

either an advanced status or a salary increase. Someone in each schoo! should

be assigned the responsibility for creating and coordinating this new lmkege
between the school and the employer. This may be assigned to a counselor -
or a job placernent specialist who is a member of the guidance team. ,

8. Guidance and Counseling — Guidance and counseling is a
program designed to help students personalize the meaning of their career.
experiences at each educational level, to assist them at key decision-making
bomts,_and to help prescribe their educational treatment. Many teachers will
need assistance if they are to provide learning experiences that will enable
students to accomplish the goals of a career development education program.
Furthermore, many students will need help in arriving at and | imple-
menting education’ and career decisions. Some will need support assistance if
they are to be successful in executing plans. At all levels the counselor
should act as a resource consuitant to teachers in integrating career-oriented
experiences into the curriculum and in advising them as to how to help
students interpret the meaning these experiences might have for them.

At the secondary, post-secondary, and adult levels, counselors should
-coordinate educational placement, job placement, and follow-up to system-
atically help each student enter and camplete his next step. At the
post-secondary and adult levels, counselors should seek out students for
enroliment, provide- intensive "educational and vocational counseling, . and
arrange for supportive assistance in terms of students’ needs and personal
characteristics. , '

_ . |
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Career development education must be more than new wine in oid
bottles, for it is more than is presently embraced under vocational educa
tion, guidance and practical arts. It includes objectives and processes
from these fields, but it also includes more than has traditionally been
made operational in these disciplines. Career development education
will be the integration of the old and the new into a new “'set” for educa-
tion, it will truly make the educational process accountable for equipping
each individual 10 shape his career life. This new set will pervade all of edu
cution at all levels and will be focused on the development of the whole
individual as it relates to his career life. Career development education fias
the potential for restoring public confidence in education and for truly

~enabling educotion to pass along to sl its young those traits and skitls

necessary for them fo participate more fully in our society. Its implementa
tion will require specification of objectives and learning activities at each
vducdational level. In addition, considerable attention will have to be given to
designing and structuriny the educational process into those elements
necessary’ to provide a system of expenehces that will culminate in accom-
plishing carcer development educatiog objectives for each individual,

s, . »
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